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Gen er a l  Mar k in g  Gu id an ce  
 

 All candidates m ust  receive the sam e t reatm ent . Exam iners m ust  m ark 

the first  candidate in exact ly the sam e way as they m ark the last . 

 Mark schem es should be applied posit ively. Candidates m ust  be rewarded 

for what  they have shown they can do rather than penalised for 

om issions.  

 Exam iners should m ark according to the m ark schem e not  according to 

their  percept ion of where the grade boundaries m ay lie.  

 There is no ceiling on achievem ent . All m arks on the m ark schem e should 

be used appropriately.  

 All the m arks on the m ark schem e are designed to be awarded. Exam iners 

should always award full m arks if deserved, ie if the answer m atches the 

m ark schem e.  Exam iners should also be prepared to award zero m arks if 

the candidate’s response is not  worthy of credit  according to the m ark 

schem e. 

 Where som e judgem ent  is required, m ark schem es will provide the 

pr inciples by which m arks will be awarded and exem plificat ion m ay be 

lim ited. 

 When exam iners are in doubt  regarding the applicat ion of the m ark 

schem e to a candidate’s response, the team  leader m ust  be consulted. 

 Crossed out  work should be m arked UNLESS the candidate has replaced it  

with an alternat ive response. 
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Sect ion A:  Reading 

 

Quest ion 

num ber 

I ndicat ive content  Mark 

1  
A relevant  answer will focus on:  
 

 evaluat ing how the writer t r ies to br ing out  feelings of 

fear  

 using textual evidence to substant iate the points 

m ade  

 the writer ’s presentat ion and use of techniques, 

including use of language.  

 

Assessm ent  Object ive:   

 

( i)   Read and understand texts with insight  and engagem ent  

( ii)  Develop and sustain interpretat ion of writers’ ideas and 

perspect ives 

( iii)  Understand and m ake som e evaluat ion of how writers 

use linguist ic and st ructural devices to achieve their  effects 

 

Can d id at es ar e f r ee t o  in t er p r et  t ex t u a l  d et a i l s in  a  

v ar ie t y  o f  w ay s. Th e f o l low in g  sect ion  r ep r esen t s a  

l i k e ly  in t er p r et a t ion  o f  t h e t ex t  b u t  ex am in er s m u st  

ev a lu at e o t h er  r esp on ses on  t h ei r  m er i t s. I t  i s 

im p or t an t  t o  b e a ler t  t o  u n u su al  r esp on ses w h ich  ar e 

w el l  ex p la in ed  an d  su b st an t ia t ed  b y  ef f ect i v e u se o f  

t ex t u a l  ev id en ce. 

 

Th e b u l le t  p o in t s ar e n o t  p r escr ip t i v e, b u t  ar e 

in t en d ed  t o  in d icat e asp ect s o f  t h e t ex t  t h a t  

can d id at es m ay  w ish  t o  con sid er . 

 

 

1 5  
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How the adults in the passage act :  

 

 Jewish orderly’s advice, 

cont rast ing with cam p order 

forbidding access to post  and 

init iat ing atm osphere of fear 

and foreboding 

“advised them  to leave them  at  the 

stat ion or throw them  from  the t rain 

as cam p orders forbade access to 

the post ”  

 kindness of wom an, despite 

the overall feelings of fear 

“A wom an cam e with a sandwich for 

each child”  

 heightened em ot ion of som e 

adults;  other t rying to cont rol 

their  em ot ions, as they react  

to their  fearful predicam ent  

“Som e wrote with sobbing passion, 

som e with punct ilious care”  

 adults in depressed at t itude, 

huddled together, showing 

how fr ightened they are 

“slum ped against  the walls, wakeful 

and talking in lowered voices”  

 adults in denial, at tem pt ing to 

keep their  fears at  bay 

“ refused to dr ink, because it  m eant  

breakfast ,  and therefore the 

departure”  

 efficient , em ot ionless 

bureaucracy of the guards, 

cont rast ing with the fear that  

the inm ates are experiencing 

“ the com m andant  of the cam p itself 

sat  with another list  of nam es that  

another policem an was calling out  

in alphabet ical order 

 desperat ion of wom en, 

accentuat ing their  fears for 

the children 

“wailing and calling out  their  

nam es”  

 st rength of individual wom an, 

overcom ing her fear 

“ terr ible ferocity”  

 gendarm es and other 

pr isoners helping children on 

to buses, but  the irony of this 

suggests the people’s fear 

“helped on by gendarm es, or pulled 

on by “grown-ups”  

 bus dr iver shown as sim ply 

doing his job – seem ing 

norm ality, m asking the fear 

underlying the passage 

“ the dr iver engaged the gear”  

 

 

How the children in the passage act :  

 

 specific focus on Andre and 

Jacob 

Andre m ent ioned consistent ly, 

som et im es in relat ion to Jacob;  they 

are the nam ed characters 

 children helping each other 

and showing their  grat itude to 

wom an 

“ they passed from  one to another” , 

“em braced her in his grat itude”  
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 touching im age of Andre and 

Jacob 

“Jacob’s lim bs were intertwined with 

his for warm th”  

 children’s abilit y to sleep 

m eans they are spared agony 

of wait ing;  they are able to 

escape reality;  innocence and 

vulnerabilit y cont rasts with 

prevailing feeling of fear 

“ the children were spared the last  

hours of the wait  by their abilit y to 

fall asleep where they lay, to dream  

of other places”  

 children asleep or refusing to 

com e, dem onst rat ing how 

scared they are 

“ too deeply asleep to be roused” , 

“ refused to com e” , “ they dug their  

heels in and scream ed”  

 Andre’s view of the wom an 

and child when he recognises 

the extent  of her fear for the 

child 

“Then it  cam e to Andre that  she was 

not  looking in hat red, but  had kept  

her eyes so intensely open in order 

to fix the picture of her child in her 

m ind.”  

 Andre protect ive of Jacob, 

indicat ing that  he is scared 

about  what  m ay happen to 

him  

“held on hard to Jacob”  

 poignant  im ages of sm all 

children and baby being 

helped on, heightening their  

vulnerabilit y 

“baby of a few weeks was being 

lifted on to the t rack, and the 

gendarm e needed t im e to work the 

cr ib”  

 

 

How the departure to the stat ion is described:  

 

 seem ing norm ality of buses, 

but  they now have num bers 

indicat ing dest inat ion ( t rain 

wagons dest ined for 

concent rat ion cam p) ;  this lulls 

them  into a false sense of 

security 

“white-and-green m unicipal buses” , 

“ suburban dest inat ion…norm ally 

signalled, each bus carr ied the 

num ber of a wagon on the 

eastbound t rain” , “ fam iliar sound” , 

“hom ely thudding”  

 sense of panic and 

desperat ion as they leave, 

showing fear 

“a shower of food was thrown 

towards them ”  

 cont rast  with order of the 

guards, highlight ing the fear 

of the inm ates 

“ list  of nam es” , “alphabet ical order”  

 buses are personified, 

suggest ing fear, but  also 

m enace 

“ t rem bling” , “ roared”  

 people squeezed onto buses 

which shows how fr ightened 

they m ust  be 

“cram m ed inter ior”  
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Th e u se o f  lan g u ag e:  

 form  Om niscient  narrator but  also 

narrat ive from  Andre’s point  of view;  

focus on one part icular night  and the 

following m orning;  sense of fear and 

foreboding 

 language suggest ing 

deprivat ion, which m ay add 

to the fears of the inm ates 

“ filthy st raw” , “pail of water, around 

which they clustered” , “ scraps” , 

“ ly ing on the st raw” , “dung”  

 vocabulary that  looks forward 

to language associated with 

concent rat ion cam p, 

suggest ing the fears that  the 

inm ates m ay have  

“ cam p orders” , “ com m andant ” , 

“wired-off corner of the yard”  

 use of pathos, allowing 

readers to share som e of the 

fears of the characters 

Poignant  im ages of children and 

fam ilial relat ionships;  wom en t rying 

to help children, but  efforts 

unsuccessful 

 use of irony Children being helped on board 

buses, but  helped on their  fateful 

journey to the concent rat ion cam p 

 use of rhetorical quest ion, 

with Andre t rying to m ake 

sense of what  he sees 

“Why did she stare as though she 

hated him ?”  

 use of onom atopoeia “ r ipple” , “ thudding”  

 language associated with the 

passing of t im e and with 

fears for the future 

“sm all hours of the night ” , “ last  

hours” , “ low part  of the night ” , 

“breakfast ” , “open on the dawn”  
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               Th e ‘b est - f i t ’  ap p r oach  

An answer m ay not  always sat isfy every one of the assessm ent  cr iter ia for a 

part icular m ark range in order to receive a m ark within that  m ark range, since on 

individual cr iter ia the answer m ay m eet  the descriptor for a higher or lower m ark 

range. The ‘best - fit ’ approach should be used to determ ine the m ark range which 

corresponds m ost  closely to the overall quality of the response.   

 

 

Level Mark AO2 ( i ) / ( i i ) / ( i i i )  

 0 No rewardable m ater ial. 

Lev el  

1  

1-3  Engagem ent  with the text  is lim ited, exam ples used are 

of lim ited relevance  

 Lit t le understanding of language, st ructure and form  

and how these are used to create literary effects 

 Lim ited connect ions are m ade between part icular 

techniques used by the writer in presentat ion of ideas, 

them es and set t ings. 

Lev el  

2  

4-6  Som e engagem ent  with the text  is evident , exam ples 

used are of part ial relevance  

 Som e understanding of language, st ructure and form  

and how these are used to create literary effects 

 Som e connect ions are m ade between part icular 

techniques used by the writer in presentat ion of ideas, 

them es and set t ings. 

Lev el  

3  

7-9  Sound engagem ent  with the text  is evident , exam ples 

used are of clear relevance  

 Clear understanding of language, st ructure and form  

and how these are used to create literary effects 

 Sound connect ions are m ade between part icular 

techniques used by the writer in presentat ion of ideas, 

them es and set t ings. 

Lev el  

4  

10-12  Sustained engagem ent  with the text  is evident , 

exam ples used are thoroughly relevant  

 Thorough understanding of language, st ructure and 

form  and how these are used to create literary effects 

 Sustained connect ions are m ade between part icular 

techniques used by the writer in presentat ion of ideas, 

them es and set t ings. 

Lev el  

5  

13-15  Assured engagem ent  with the text  is evident , exam ples 

used are discr im inat ing 

 Percept ive understanding of language, st ructure and 

form  and how these are used to create literary effects 

 Percept ive connect ions are m ade between part icular 

techniques used by the writer in presentat ion of ideas, 

them es and set t ings. 
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 Quest ion 2 -  Writ ing 

Assessm en t  Ob j ect i v e:   

 Com m unicate clearly and appropriately, using and adapt ing form s for 

different  readers and purposes 

 Organise ideas into sentences, paragraphs and whole texts using a variety 

of linguist ic and st ructural features 

 Use a range of sentence st ructures effect ively, with accurate punctuat ion 

and spelling  

 

Quest ion 

num ber 

I ndicat ive content  Mark 

2 ( a)   

Each answer will need to be judged on it s m erits, and the skill 

and effect iveness with which the candidate answers the 

quest ion. Exam iners m ust  be alert  to unusual, perhaps or iginal 

approaches ( for instance in style, content ,  st ructure, ideas and 

so on)  which address the quest ion in an engaging, yet  relevant  

way, and reward these posit ively.  

 

 The chosen style or register should reflect  the specified 

context  of a youth m agazine, though the candidate’s 

interpretat ions of what  is appropriate m ay vary.  

 The st ructure and expression of the art icle should show an 

awareness of a young readership. A text  which sim ply 

reads like an essay would be less effect ive.  

 Sentences are likely to be varied with com plex sentences, 

verbal linking and a sequenced paragraph st ructure.  

 Candidates should use exam ples and evidence to support  

their  ideas. 

 

W eak er  an sw er s  are likely to be brief and undeveloped and 

show lit t le awareness of the m agazine context .  

Mor e su ccessf u l  answers will be st rong in term s of register, 

content  and style.  

 

 

1 5  

 

 

 

 

 

 

Level Mark AO3 ( i) / ( ii) / ( iii)  

 0 No rewardable m ater ial. 

Lev el  1  1 -  3 

 

 

 Com m unicat ion is at  a basic level, and lim ited in clar ity.  

 Lit t le awareness is shown of the purpose of the writ ing 

and the intended reader. 

 Organisat ion is sim ple with lim ited success in opening 

and developm ent . 

 Sentences show basic at tem pt  to st ructure and cont rol 

expression and m eaning. A lim ited range of sentence 
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st ructures is used. Basic cont rol of a range of punctuat ion 

devices, with lit t le success in conveying intended 

em phasis and effects. Spelling is basic in accuracy, with 

m any slips which will hinder m eaning. 

Lev el  2  4 -  6  Com m unicates in a broadly appropriate way. 

 Shows som e grasp of the purpose and of the 

expectat ions/ requirem ents of the intended reader. 

 Som e grasp of text  st ructure, with opening and 

developm ent  and some appropriate use of paragraphing 

and/ or other sequencing devices. 

 Sentences show som e at tem pt  to st ructure and cont rol 

expression and m eaning. Variety of sentence st ructures 

used. Some cont rol of a range of punctuat ion devices, 

enabling intended em phasis and effects to be conveyed 

for som e of the response. Spelling is som et im es accurate, 

with som e slips which m ay hinder m eaning. 

Lev el  3  7 -  9 

 

 

 Com m unicates clearly.   

 Generally clear sense of purpose and understanding the 

expectat ions/ requirem ents of the intended reader is 

shown. 

 Organisat ion is sound with clear text  st ructure;  cont rolled 

paragraphing to reflect  opening, developm ent  and closure 

together with som e successful use of cohesive devices. 

 Sentences are generally clearly st ructured, with generally 

sound cont rol of expression and m eaning. A reasonable 

select ion of sentence st ructures is used.  

 Generally sound cont rol of a range of punctuat ion 

devices, enabling intended em phasis and effects to be 

conveyed for m ost  of the response.  

 Spelling is m ost ly accurate, with som e slips which do not  

hinder m eaning. 

Lev el  4  10-  12  Com m unicates effect ively. 

 A sound realisat ion of the writ ing task according to the 

writer 's purpose and the expectat ions/ requirem ents of 

the intended reader is shown. 

 Organisat ion is secure, text  st ructure is well- judged;  

effect ive paragraphing as appropriate and/ or a range of 

cohesive devices between and within paragraphs. 

 Sentences are purposefully st ructured, with sustained 

cont rol of expression and m eaning. A wide and varied 

select ion of sentence st ructures is used.  

 Thorough cont rol of the full range of punctuat ion, 

enabling intended em phasis and effects to be conveyed. 

 Spelling is alm ost  always accurate, with occasional slips. 

Lev el  5  13 -  15  Com m unicat ion is percept ive and subt le with 

discr im inat ing use of a full vocabulary.  

 Task is sharply focused on purpose and the 

expectat ions/ requirem ents of the intended reader. 

 Sophist icated cont rol of text  st ructure, skilfully sustained 

paragraphing as appropriate and/ or assured applicat ion 

of a range of cohesive devices. 

 Sentences are convincingly st ructured, with sophist icated 

cont rol of expression and m eaning. A convincing select ion 
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of sentence st ructures is used. Cont rol of the full range of 

punctuat ion is precise, enabling intended em phasis and 

effects to be conveyed. Spelling is consistent ly accurate. 

 

 

 

 
Quest ion 

num ber 

I ndicat ive content  Mark 

2 ( b )  

Each answer will need to be judged on it s m erits, and the skill 

and effect iveness with which the candidate answers the 

quest ion. Exam iners m ust  be alert  to unusual, perhaps or iginal 

approaches ( for instance in style, content ,  st ructure, ideas and 

so on)  which address the quest ion in an engaging, yet  relevant  

way, and reward these posit ively.  

 

 The chosen style and form  ( let ter)  should reflect  the 

specified audience. The audience im plies a degree of 

form alit y, but  som e use of m ore direct  or inform al 

expression for part icular im pact  m ight  be appropriate.  

 The tone should also show awareness of the audience, 

but  it  is im portant  not  to be over prescript ive in this 

respect .  

 I t  is difficult  to give indicat ions of t ypical content  as 

m uch of this is likely to be student -specific.  

 Be part icular ly alert  for a variety of approaches and 

reward appropriately and posit ively. Rem em ber that  it  is 

the quality of expression which is being judged not  the 

content .   

 

W eak er  an sw er s  are likely to be st raight forward and give 

br ief points in an uncertain st ructure with a lim ited grasp of 

context .  

St r on g er  an sw er s  will m ake a good range of apt ly chosen 

persuasive points, with clear explanat ions, and show an 

effect ive com m and of an appropriate register for the 

suggested audience.  

 

1 5  
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Level Mark AO3 ( i) / ( ii) / ( iii)  

 0 No rewardable m ater ial. 

Lev el  1  1 -  3 

 

 

 Com m unicat ion is at  a basic level, and lim ited in clar ity.  

 Lit t le awareness is shown of the purpose of the writ ing and 

the intended reader. 

 Organisat ion is sim ple with lim ited success in opening and 

developm ent . 

 Sentences show basic at tem pt  to st ructure and cont rol 

expression and m eaning. A lim ited range of sentence 

st ructures is used. Basic cont rol of a range of punctuat ion 

devices, with lit t le success in conveying intended em phasis 

and effects. Spelling is basic in accuracy, with m any slips 

which will hinder m eaning. 

Lev el  2  4 -  6  Com m unicates in a broadly appropriate way 

 Shows som e grasp of the purpose and of the 

expectat ions/ requirem ents of the intended reader. 

 Som e grasp of text  st ructure, with opening and 

developm ent  and some appropriate use of paragraphing 

and/ or other sequencing devices. 

 Sentences show som e at tem pt  to st ructure and cont rol 

expression and m eaning. Variety of sentence st ructures 

used. Some cont rol of a range of punctuat ion devices, 

enabling intended em phasis and effects to be conveyed for 

som e of the response. Spelling is som et im es accurate, 

with som e slips which m ay hinder m eaning. 

Lev el  3  7 -  9 

 

 

 Com m unicates clearly.   

 Generally clear sense of purpose and understanding the 

expectat ions/ requirem ents of the intended reader is 

shown. 

 Organisat ion is sound with clear text  st ructure;  cont rolled 

paragraphing to reflect  opening, developm ent  and closure 

together with som e successful use of cohesive devices. 

 Sentences are generally clearly st ructured, with generally 

sound cont rol of expression and m eaning. A reasonable 

select ion of sentence st ructures is used.  

 Generally sound cont rol of a range of punctuat ion devices, 

enabling intended em phasis and effects to be conveyed for 

m ost  of the response. 

 Spelling is m ost ly accurate, with som e slips which do not  

hinder m eaning. 

Lev el  4  10 -  12  Com m unicates effect ively. 

 A sound realisat ion of the writ ing task according to the 

writer 's purpose and the expectat ions/ requirem ents of the 

intended reader is shown. 

 Organisat ion is secure, text  st ructure is well- judged;  

effect ive paragraphing as appropriate and/ or a range of 

cohesive devices between and within paragraphs. 

 Sentences are purposefully st ructured, with sustained 

cont rol of expression and m eaning. A wide and varied 

select ion of sentence st ructures is used.  

 Thorough cont rol of the full range of punctuat ion, enabling 

intended em phasis and effects to be conveyed. 
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 Spelling is alm ost  always accurate, with occasional slips. 

Lev el  5  13 -  15  Com m unicat ion is percept ive and subt le with 

discr im inat ing use of a full vocabulary.  

 Task is sharply focused on purpose and the 

expectat ions/ requirem ents of the intended reader. 

 Sophist icated cont rol of text  st ructure, skilfully sustained 

paragraphing as appropriate and/ or assured applicat ion of 

a range of cohesive devices. 

 Sentences are convincingly st ructured, with sophist icated 

cont rol of expression and m eaning. A convincing select ion 

of sentence st ructures is used. Cont rol of the full range of 

punctuat ion is precise, enabling intended em phasis and 

effects to be conveyed. Spelling is consistent ly accurate. 
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Quest ion 

num ber 

I ndicat ive content  Mark 

2 ( c)   

Each answer will need to be judged on its m erits, and the skill 

and effect iveness with which the candidate answers the 

quest ion. Exam iners m ust  be alert  to unusual, perhaps or iginal 

approaches ( for instance in style, content ,  st ructure, ideas and 

so on)  which address the quest ion in an engaging, yet  relevant  

way, and reward these posit ively.  

 

 The story should illust rate the t it le, or relate to it ,  in a clear  

way.  

 I n the case of responses which are only loosely appropriate 

to the task, the first  paragraph in each band of the m arking 

grid relat ing to ‘effect iveness of com m unicat ion’ can be 

helpful.  

 Exam iners should consider carefully before awarding higher 

band m arks to candidates who are clearly reproducing 

‘learnt ’ stor ies, or write stor ies of superficial or  fleet ing 

relevance with an apparent ly appropriate conclusion 

grafted on.  

 The reader’s interest  should be engaged by the story, or by 

part icular aspects of it ,  for instance character isat ion, 

suspense, dram at ic situat ions and so on.  

 Any genre of story is acceptable.  

 I t  is also im possible to be prescr ipt ive about  style. The 

consistency with which a candidate m aintains his or her 

adopted style m ay well be im portant  in defining the overall 

success of the response.  

 An effect ive beginning and ending are also cr it ical factors.  

 

W eak er  an sw er s  m ay be superficially relevant ,  br ief, with 

lit t le developm ent  of plot , character or situat ion, and writ ten in 

a way which does not  engage the reader.  

Mor e su ccessf u l  an sw er s  will have a st rong sense of 

purpose and audience, and will develop character and plot  in a 

way which fully reflects the t it le. They will be expressed in a 

style which is engaging and entertaining.  

1 5  

 

 

 

 

 



14 

 

 

Level Mark AO3 ( i) / ( ii) / ( iii)  

 0 No rewardable m ater ial. 

Lev el  1  1 -  3 

 

 

 Com m unicat ion is at  a basic level, and lim ited in clar ity.  

 Lit t le awareness is shown of the purpose of the writ ing and 

the intended reader. 

 Organisat ion is sim ple with lim ited success in opening and 

developm ent . 

 Sentences show basic at tem pt  to st ructure and cont rol 

expression and m eaning. A lim ited range of sentence 

st ructures is used. Basic cont rol of a range of punctuat ion 

devices, with lit t le success in conveying intended em phasis 

and effects. Spelling is basic in accuracy, with m any slips 

which will hinder m eaning. 

Lev el  2  4 -  6  Com m unicates in a broadly appropriate way 

 Shows som e grasp of the purpose and of the 

expectat ions/ requirem ents of the intended reader. 

 Som e grasp of text  st ructure, with opening and 

developm ent  and some appropriate use of paragraphing 

and/ or other sequencing devices. 

 Sentences show som e at tem pt  to st ructure and cont rol 

expression and m eaning. Variety of sentence st ructures 

used. Some cont rol of a range of punctuat ion devices, 

enabling intended em phasis and effects to be conveyed for 

som e of the response. Spelling is som et im es accurate, 

with som e slips which m ay hinder m eaning. 

Lev el  3  7 -  9 

 

 

 Com m unicates clearly.   

 Generally clear sense of purpose and understanding the 

expectat ions/ requirem ents of the intended reader is 

shown. 

 Organisat ion is sound with clear text  st ructure;  cont rolled 

paragraphing to reflect  opening, developm ent  and closure 

together with som e successful use of cohesive devices. 

 Sentences are generally clearly st ructured, with generally 

sound cont rol of expression and m eaning. A reasonable 

select ion of sentence st ructures is used.  

 Generally sound cont rol of a range of punctuat ion devices, 

enabling intended em phasis and effects to be conveyed for 

m ost  of the response. 

 Spelling is m ost ly accurate, with som e slips which do not  

hinder m eaning. 

Lev el  4  10 -12  Com m unicates effect ively. 

 A sound realisat ion of the writ ing task according to the 

writer 's purpose and the expectat ions/ requirem ents of the 

intended reader is shown. 

 Organisat ion is secure, text  st ructure is well- judged;  

effect ive paragraphing as appropriate and/ or a range of 

cohesive devices between and within paragraphs. 

 Sentences are purposefully st ructured, with sustained 

cont rol of expression and m eaning. A wide and varied 

select ion of sentence st ructures is used.  

 Thorough cont rol of the full range of punctuat ion, enabling 

intended em phasis and effects to be conveyed. 
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 Spelling is alm ost  always accurate, with occasional slips. 

Lev el  5  13 -  15  Com m unicat ion is percept ive and subt le with 

discr im inat ing use of a full vocabulary.  

 Task is sharply focused on purpose and the 

expectat ions/ requirem ents of the intended reader. 

 Sophist icated cont rol of text  st ructure, skilfully sustained 

paragraphing as appropriate and/ or assured applicat ion of 

a range of cohesive devices. 

 Sentences are convincingly st ructured, with sophist icated 

cont rol of expression and m eaning. A convincing select ion 

of sentence st ructures is used. Cont rol of the full range of 

punctuat ion is precise, enabling intended em phasis and 

effects to be conveyed. Spelling is consistent ly accurate. 
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